Samples of Strengths

The BOE Report Template now enables BOE members to note strengths. Strengths should be cited only if some aspect of a target level rubric has been demonstrated by the unit. Strengths can be cited regardless of whether the entire element is deemed “target” or “acceptable.” However, strengths should clearly indicate outstanding practice. BOE members can use the following strengths, taken from BOE Reports, as guides for their writing: 
· Noteworthy strengths include the unit’s commitment to high-need urban schools and the candidates’ passion for influencing student learning.  Working in schools with significant numbers of disadvantaged students, candidates demonstrate the use of action research founded on data to improve student achievement.  Efforts to address the achievement gap include such projects as the Saturday Academy Panel, a mathematics initiative in which collaboration between the unit and partner school results in measurable benefits to students while providing professional development for partner school faculty and support for candidates. (Standard 1, element d) 
· The co-teaching student teaching model earns praise from participants, and the unit is seeking resources and ways to fully implement this pilot program (previously grant funded) for all teacher candidates. Data collected by the unit’s Teacher Quality Enhancement (TQE) initiative reveal that students in classrooms with a co-teaching candidate out-gain students in classrooms with traditional candidates.  Also, unit-conducted research reveals that candidates using co-teaching during their student teaching experience consistently score higher on the unit’s summative evaluation than candidates in traditional placements.  Administrators confirm the strength of the model in preparing candidates and request that the unit adopt the use of the co-teaching model exclusively. (Standard 2, element 3)

· The University has partnered with the Grand Fork Public School District to create a Resident Teacher Program.  Resident teachers are new graduates who have qualified for licensure.  They are accepted to a year-long internship as part of an advanced program.  Interns are placed in classrooms under the supervision of a trained, full-time release, mentor teacher who also participates as visiting faculty at the university.  The school district supports the salary for the mentor teacher while the university provides the resident teacher with a stipend.  The university also waives tuition.  The internship is an intense experience during which candidates complete coursework and conduct an action research project that allows them to be immersed in research while being fully responsible for conducting all of the responsibilities of a full-time teacher.  At the end of the internship, candidates have successfully completed a Master’s degree. (Standard 3, element b)
· The most notable area of strength of the education program is the extensive amount of field experiences provided for candidates.  All candidates have opportunities for early field experiences during the first two years of the teacher preparation program.  The real strength of the program, however, is the junior internship in which candidates are involved in field experiences for approximately 150+ hours each semester.  Candidates indicated increased self-confidence and readiness for student teaching due to their extensive opportunities in the classroom.  (Standard 3, element b)

· Some programs have developed support groups that present seminars and provide assistance to graduates.  The unit offers in-service programs and a free course to first year teachers, if needed, after they leave the program.   The elementary education program flyer indicates that there is a three-year follow up and support system in place. (Standard 3) 
· The unit has a rich history in working with Native American candidates at the advanced level.  They are in partnership with United Tribes Technical College on a grant that supports development of Native American school administrators.  The unit has articulation agreements set up with all tribal colleges.  The unit was instrumental in helping Turtle Mountain and Ft. Berthold Community colleges establish teacher education programs. (Standard 4, element d)

· In addition to a course release during their first year for teaching, there has been a commitment made on the part of the CoEd dean to support untenured faculty in their third or fourth year for a semester off from teaching so that they can focus on their research agendas and service responsibilities as they move forward to tenure and promotion. This is now standard practice in all departments in the CoEd. (Standard 5, elements c and d)

· Faculty and university officials frequently and consistently noted the extent to which the leadership of the unit has extended its moral authority by careful direction of resources to support unit strategic goals, creating an environment of transparency and collegiality, strengthening relationships with the P-12 community, and modeling decision-making that is informed by data. University officials and members of the professional community express confidence in the unit’s leadership for the university as expectations for assessment and data-informed decision making become more widespread. (Standard 6, element a)

